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Assessment Report for 2005-2006 Academic Year
Graduate Social Work Program (91)
Brief Description of the Program
The Masters in Social Work (MSW) Program is designed to prepare student for advanced practice and leadership roles in social work, with the values, skills, and knowledge to facilitate and enhance individual, family, group, organization, community, and institutional well-being; to promote social and economic justice; and to encourage policies that efficaciously address human needs.  To accommodate the increasing variety of needs of prospective students, the program is now delivered in a variety of full- and part-time formats, including web-based and web-enhanced courses. The MSW curriculum consists of 60 credit hours of graduate courses, which includes 32 credit hours of core or foundation courses, 22 credit hours of concentration courses, 6 credit hours of electives, and 18 credit hours (or 1200 practice hours) of internship.  Core courses consist of values, knowledge, and skills considered essential to social work practice in any position (e.g., foundations of social work practice, policy, theory, research methods and statistics), whereas there are two concentrations of advanced social work practice: 1) advanced direct practice (i. e., focused primarily on work with individuals, families, and groups), and 2) management and community practice.  Students can choose one of two concentrations in their final year of the 2-year program, although a significant number of students select courses in the other concentration as their electives.  Internship instruction is provided by licensed social workers in an agency where the instructor and student do social work practice. Students are placed in an internship consisting of two 8-hour days a week during the first year, and a different internship consisting of three 8-hour days a week during the second year.  Faculty in the School of Social Work serves as liaisons between the School and agencies to ensure an integration of values, knowledge, and skills taught and practiced in courses and in internships.  This integration is promoted and augmented by regular in-service training of internship instructors by faculty, regular liaison visits to the agency by faculty to discuss cases and social work activities with instructors and students, and joint membership on committees in agencies and in the School of Social Work. Also, the majority of internship instructors are alumni of this School.  Changes in curriculum are shared with internship instructors in workshops and in-service training. 
Student Learning (SL) Goals & Objectives

The MSW program has seven student learning goals.  Each of these goals has objectives that we envision as the desired student outcomes.  These objectives are represented in the internship course outlines and in evaluation documents completed by internship instructors.  The seven student learning (SL) goals and their objectives are:

SL Goal 1
To prepare students for advanced practice with individuals, families, groups, organizations, and communities.

Objectives:

SL 1.1 
Students will demonstrate that they can do an ecological assessment of various client systems.

SL 1.2. 
Students will demonstrate that they can implement an intervention plan.

SL 1.3. 
Students will demonstrate that they can evaluate the implementation, impact and outcome of interventions, and use this information to reformulate a plan of intervention as needed. 

SL 1.4. 
Students will demonstrate that they can formulate and implement a plan for termination.

SL Goal 2
To promote students’ understanding of the consequences of discrimination and oppression, and societal conditions limiting the well-being of populations-at-risk.

Objectives:

SL 2.1.
Students will demonstrate knowledge of their own privilege and the role privilege plays in perpetuating discrimination and oppression.

SL 2.2.
Students will demonstrate their ability to apply their knowledge of discrimination and oppression to their own practice.

SL 2.3.
Students will demonstrate their knowledge of the role social and economic injustice plays in perpetuating societal conditions that limit the well-being of populations-at-risk.

SL 2.4.
Students will demonstrate their ability to apply their knowledge of societal conditions that limit the well-being of populations to their own practice.

SL Goal 3
To develop students’ skills to advance social and economic justice, and eliminate societal conditions that limit people’s opportunities for full participation in our society.

Objectives:

SL 3.1.
Students will demonstrate skills in client advocacy with individuals, families, communities, groups, and organizations.

SL 3.2.
Students will demonstrate an ability to analyze and influence social and organizational policy.

SL 3.3.
Students will demonstrate an ability to collaborate with clients in the identification, development, and/or mobilization of resources in their environments.

SL 3.4.
Students will demonstrate an ability to use small groups to effect organizational, community, and societal change.

SL Goal 4
To instill in students the values and ethics of the profession. 

Objectives:
SL 4.1.
Students will demonstrate the ability to use critical thinking skills to resolve ethical dilemmas.

SL 4.2.
Students will demonstrate an awareness of their own personal values and their effect on their social work practice.

SL 4.3.
Students will demonstrate knowledge of professional values, principles, legal duties, and the NASW Code of Ethics.

SL Goal 5
To develop students’ appreciation for diversity, and skills to work with diverse populations. 

Objectives:
SL 5.1.
Students will demonstrate regard for the dignity and worth of diverse populations including race, ethnicity, culture, class, gender, sexual orientation, religion, physical and mental ability, age and national origin.

SL 5.2.
Students are able to adequately assess and effectively intervene at individual, family, group, organizational, or community levels with persons or populations who represent: race, ethnicity, culture, class, gender, sexual orientation, religion, physical and mental ability, age and national origin.

SL Goal 6
To develop students’ ability to think critically. 

Objectives:
SL 6.1.
Students will demonstrate critical thinking in synthesizing and applying appropriate theories and knowledge to interventions with client systems.

SL 6.2.
Students will demonstrate critical thinking in the analysis of social and organizational policies that impact their client systems.

SL 6.3.
Students will demonstrate critical thinking in developing research designs and in evaluating articles and reports in the professional literature.

SL 6.4. 
Students will demonstrate critical thinking in decision making related to ethical issues in practice.

SL Goal 7 
The goals of research are to launch research-practitioners who engage in lifelong learning based on knowledge and skills acquired in the MSW program, to develop methods of evaluating social work practice and information used in practice, and to instill more discriminating and critical consumption of professional knowledge and research.
 

Objectives:
SL 7.1.  
Students will demonstrate that they can conceptualize issues to be studied and formulate research questions and hypothesis.

SL 7.2.  
Students will demonstrate that they can operationalize concepts and select appropriate analytic procedures.

SL 7.3.  
Students will demonstrate that they can interpret their findings within the context or literature.

SL 7.4.  
Students will demonstrate that they can critique articles and reports in the professional literature using the knowledge and skills presented in the first 3 objectives.

SL 7.5. 
Students will demonstrate that they can assess research for bias and ethical issues (e.g., gender, ethnicity, age, class).

Brief Statement of 6-year Plan

Based on recommendations made by a 4-member assessment committee of tenured faculty, the entire School of Social Work faculty adopted the following 5 phase plan to assess the seven student learning goals. The goals represent the major educational themes identified by the Council on Social Work Education (CSWE) as essential to doing social work. CSWE is the accrediting body for MSW programs in the United States. Each year, beginning in academic year 2003-2004, the faculty will assess a new student learning goal.
In addition to the student learning goals, an alumni survey is also currently underway and the results of this survey will be included in a next year’s report. In future reports we also want to include the pass/fail rate of the Licensed Masters Social Work exam and results of an employer survey.  

Sequence of the Assessment of the Student Learning Goals
1) Student Learning Goal #7: Research (2003-2004 and 2004-2005).

2) Student Learning Goal #1: Advanced Direct Practice (2005-2006).

3) Student Learning Goal #1: Management and Community Practice (2006-2007).

4) Student Learning Goal #6: Critical Thinking (2006-2007).

5) Student Learning Goal #4: Values and Ethics (2007-2008).

6) Student Learning Goal #2: Discrimination and Oppression (2008-2009).

7) Student Learning Goal #3: Social Justice (2008-2009).

8) Student Learning Goal #5: Diversity (2008-2009).
Starting in 2004, an assessment of each student learning goal was added to the plan. In addition, the assessment begun in previous years will be on-going. For example, in the year 2005, research continued to be assessed and Student Learning Goal #1 was added. In academic year 2006-2007, the faculty will be assessing research, practice, (Both Advanced Direct Practice and Management and Community Practice), and critical thinking. Pilot data is currently being collected on critical thinking. This on-going plan follows the faculty who has been assigned that particular Student Learning Goal. This faculty member revises the plan as needed and provides feedback in her\his particular area and to the faculty as a whole as this pertains to curricular change. By the year 2008-2009, the faculty will be conducting assessment on all seven of the Student Learning Goals in addition to the other areas of assessment mentioned above.   
Assessment of Student Learning Goal #1: 
Results from 2005-2006 Assessment
Student Learning Goals that pertain to Practice 

The Student Learning goals for Advanced Direct Practice I are embedded in Student Learning Goal #1.

SL Goal 1
To prepare students for advanced practice with individuals, families, groups, organizations, and communities.

Objectives:

SL 1.1 
Students will demonstrate that they can do an ecological assessment of various client systems.

SL 1.2. 
Students will demonstrate that they can implement an intervention plan.

SL 1.3. 
Students will demonstrate that they can evaluate the implementation, impact and outcome of interventions, and use this information to reformulate a plan of intervention as needed. 

SL 1.4. 
Students will demonstrate that they can formulate and implement a plan for termination.
The specific components of Student Learning Goal #1 to be assessed are: 1) how proficient students are in their assessment of individual clients; 2) how proficient they are in regard to developing goals, and; 3) how proficient they are in developing interventions. This assessment also included a separate component related to proficiency regarding clinical judgment.

The course where Student Learning Goal #1 was assessed is titled, “Advanced Direct Practice I,” which student take in their concentration year of the MSW program.      
Description of Advanced Direct Practice I: Social Work Practice with Individuals.

                        Advanced Direct Practice I: Social Work Practice with Individuals is the first of three core courses student in the Advanced Direct Practice concentration take in the second year of the MSW program. This course is designed to provide the necessary tools and conceptual models for assessing individual client and their functioning. In this course students are instructed as to how intervention plans are guided by advanced practice theory in addition to evaluation of practice and termination (Student Learning Goals 1.1, 1.2, 1.3, 1.4). 

Advanced Direct Practice I builds upon and integrates the practice knowledge and skills presented in the first year of the MSW program. The course develops a more in-depth biopsychosocial framework for assessment and intervention. Students learn to assess the functioning of clients according to contemporary psychodynamic and cognitive theory. Emphasis is given to the dynamic interrelationship between individual, i.e., biological/developmental/psychological, organizational, and larger systems, i.e., social systems/ecological factors, which shape and influence behavior. Attention is also given to both ethical and research issues relevant to work with individual client systems. The course utilizes carefully constructed cases, which help students assess the relevant micro, mezzo and macro issues in clinical situations, and enhance critical thinking and professional decision making skills.  

The importance of the social worker-client relationship and professional use of self is also emphasized throughout the course.  

The central course objectives for Advanced Direct Practice I are as follows:

Upon successful completion of the course students will:

· Gain knowledge about contemporary psychodynamic and cognitive theory as it is applied to work with individuals.

· Understand and demonstrate the ability to conceptualize case material from a multi-perspective framework, integrating the diverse influences related to both the individual and larger system factors which shape human behavior  

· Demonstrate an understanding of the importance of diversity i.e., age, gender, 

sexual orientation, culture, ethnicity, race, disability) and how factors of oppression and social injustice impact upon development and the therapeutic relationship

· Demonstrate the ability to complete an assessment and plan an intervention using psychodynamic and cognitive theory

· Demonstrate an understanding of the role of research in advancing social work practice theory and evaluation of practice

· Gain an understanding of the use of professional self through the development of one’s own ideas about practice and theory

· Demonstrate improvement of one’s capacity to communicate professionally and competently, orally and in writing

Brief Statement of Methods

All of the students (100%) enrolled in the practice concentration took part in this years assessment (N = 64). Assessment data was gathered in the fall semester, 2005. Students were given two separate measures: one that tested their ability to understand and apply ego psychology; and a second that tested students’ ability to understand and apply cognitive theory. Student who participated in the assessment were enrolled in one of four sections of Advanced Direct Practice I with an average of sixteen students in each section (section #1 = 19 students; section #2 = 15 students; section #3 = 13 students; and section #4 = 17 students).  Sections 1 and 2 were taught by the same instructor, while sections 3 and 4 were taught by two different instructors. The course objectives, syllabi, and teaching materials were the same throughout all four sections.

Students were given two separate cases that were written in accordance with traditional case method guidelines. Briefly, these guidelines include using a real case from the field that is disguised in regard to identifying information; the case story; and accompanying teaching notes. The cases used for the assessment were written by past students and included all components of a case written in the case method format. The two cases were reviewed by each instructor to assure agreement in regard to content and the inclusion of course objectives. The teaching notes for the cases were used to generate model answers and scoring protocol, which each instructor agreed upon.  During the actual assessment, students were not given copies of the teaching notes—they only had the case story. 

A total of twenty-two questions were generated for the ego psychology case and twenty-one questions for the cognitive case. Both cases included multiple choice and short answer questions. In general, we wanted to find out how well students were able to assess and organize clinical material in a way that is informed by theory; their ability to generate goals and interventions that are informed by theory; and their general ability to use sound clinical judgment.
Ego Psychology: There were a total of six subscales for the ego psychology measure, they included: 1) clinical judgment; 2) identification of ego functions; 3) identification of ego defenses; 4) identification of object relational patterns; 5) issues related to transference/countertransference, and; 6) goals.
Cognitive: There were a total of twelve subscales for the cognitive measure, they included: 1) identification of relevant childhood experiences; 2) identification of the correct category of core belief; 3) accurate assessment of client’s belief in self; 4) accurate assessment of client’s belief in other; 5) accurate assessment of client’s belief in future; 6) the ability to formulate intermediate beliefs; 7) the ability to identify automatic thoughts; 8) the ability to organize clinical material using cognitive theory; 9) identify relevant situations that provoke core beliefs; 10) the ability to label thought distortions; 11) the ability to formulate goals according to the principles of cognitive theory, and; 12) the capacity to formulate interventions based on a cognitive assessment.     

Results
An overall score of 82% or above (the lowest “B” possible) was defined as adequate mastery of the content for this assessment. 

Ego Psychology:   The mean score across all four sections was 86.42%, with a range of 3.06% across sections. Mean scores for each section are listed in Table 1. 

Table 1

Mean Score for each Section

(Ego Psychology)
	Section 1:  87.32%

	Section 2:  87.27%

	Section 3:  84.26%

	Section 4:  86.36%  


The results for each subscale are listed in Table 2. 
Table 2

Subscale Scores

(Ego Psychology)
Subscale





Mean

SD            

Clinical Judgment
 


        
79.91
 
15.84

Ego Functioning



        
72.66

29.45

Defense Mechanisms



        
93.97

9.11

Transference/Countertransference      
 
94.53

15.73

Object Relations


        

91.41

20.97

Goal Setting



        

79.69

40.55

Table 3 shows the mean scores of each subscale by sections.

Table 3

Mean Scores for each Subscale by Section
(Ego Psychology)
Section

1

2

3

4
         Total

Clinical Judgment 
76.69

80.95

75.82

85.71

79.91


Ego Functions

81.58

73.33

61.54

70.59

72.66

Defense Mechanisms
95.49

93.33

95.60

91.60

93.97


Trans/Counter

94.74

93.33

92.31

97.06

94.53


Object Relations
94.74

93.33

96.15

82.35

91.41

Goal Setting

89.47

86.67

61.54

76.47

79.69

Cognitive Theory:   The mean score for all sections was 85.93%, with an 11.46% range across the four sections. Mean scores for each section are listed in Table 4. 

Table 4

Mean Score for each Section
(Cognitive Theory)
	Section 1:  85.38%

	Section 2:  91.11%

	Section 3:  89.01%

	Section 4:  79.65%  


Results for each subscale are listed in Table 5.

Table 5

Mean Scores for each Subscale
(Cognitive Theory)
Subscale 




            Mean           

SD            

Childhood experiences
 

    
97.00

  
12.99

Category of Core belief



87.33


33.33

Core Belief—self 




76.67


28.99

Core Belief—other




92.33


21.19

Core Belief—future




86.33


22.79

Intermediate beliefs 




64.00


24.67

Automatic thoughts




94.33


18.34

Identify Situations




91.66


17.81

Organizing Clinical Material 



85.80


10.65

Thought Distortions




85.33


33.33

Goals






84.00


25.84

Interventions





90.67


20.08

Subscale scores for each section are listed in Table 6. 
Table 6

Mean Scores for each Subscale by Section

(Cognitive Theory)
Section

1

2

3

4

Total


Childhood Exp.
98.33

97.66

100

92.00

97.00

Category/Core 
89.33

80.00

84.66

94.00

87.33

Core—self

77.33

89.00

71.66

68.66

76.67

Core—other 

98.33

91.00

97.33

82.33

92.33

Core—future 

89.33

89.00

95.00

74.66

86.33

Int. Beleifs

56.00

73.33

71.66

58.66

64.00

Aut. Thoughts

93.00

97.66

95.00

92.00

94.33

Ident. Situations
91.33

100

89.66

86.33

91.66

Org. Material

81.56

91.36

90.36

82.10

85.80

Thought Dist.

89.33

91.00

95.00

68.66

85.33

Goals 


100

95.66

82.00

57.00

84.00

Interventions

94.66

91.00

97.33

80.33

90.66


Discussion
Results from this assessment seem to indicate that overall, the components of Student Learning Goal #1 that were assessed, are being met by second year MSW students. Means for both the ego psychology and cognitive theory measures were above the 82% needed to demonstrate proficiency. 
In regard to ego psychology, there were some concerns that became apparent in certain subscale scores. Students scored below the 82% proficiency level in regard to clinical judgment, identification of ego functions, and goal setting. Problems were also evident in specific sections: clinical judgment was problematic for sections 1, and 3; identification of ego functions was problematic for sections 2, 3 and 4; goal setting was problematic for sections 3 and 4.

In regard to cognitive theory, there were also problems with section #4 that had an overall mean of only 79.65%, which is below proficiency. In regard to subscale scores, students in each section combined, scored below proficiency on identification of core belief of self, and construction of intermediate beliefs. When looking at different section results, sections 1, 3, and 4 scored below proficiency on identification of core belief in self; section 4 scored below proficiency on core belief in future; all four sections scored below proficiency on the construction of intermediate beliefs; section 4 scored below proficiency on identification of thought distortions and goals.          
Stakeholder Involvement

Stakeholders for this component of the assessment included students and instructors who teach Advanced Direct Practice I. These stakeholders have been directly involved in this assessment and will be involved in changes that take part in the course/curriculum as a result of the assessment. Assessment results will be made available to faculty, students, the School of Social Work Advisory Board and the College of Professional Studies.   

How Assessment will lead to Curricular Change

Assessment results will enable us to keep doing what we have found that is working and change the target areas identified in this report that fell below the 82% proficiency level. Results of this component of the assessment will be fed back into the relevant areas where the content being assessed is taught and to the instructors teaching in those areas and sections. The lead instructors for the relevant course (s), or chair of that particular concentration, will be responsible for assuring that any gaps in learning are addressed.
The following feedback with will provided to the individuals responsible for teaching in the areas relevant to this assessment:

· The instructor in sections 1 and 2 needs to develop a plan for helping students gain a proficiency level of 82% or higher in clinical judgment and identification of ego functions. This same instructor needs to develop a plan for helping students achieve a proficiency level of 82% or higher in helping students identify core beliefs and construct intermediate beliefs. 
· The instructor for section #3 needs to develop a plan for helping students achieve a proficiency level of 82% or higher in helping students improve clinical judgment, identify ego functions and formulate goals. This same instructor needs to develop a plan for helping students achieve a proficiency level of 82% or higher in helping students identify core beliefs in self/future, construct intermediate beliefs, identify thought distortions, and formulate goals.    
· The instructor for section #4 needs to carefully review the results of this assessment for cognitive theory and develop a plan for helping students achieve an overall proficiency level of 82% or higher in using cognitive theory as an assessment guide. This same instructor needs to develop a plan for helping students achieve a proficiency level of 82% or higher in helping students identify ego functions and formulate goals in addition to helping students identify core beliefs in self and formulate intermediate beliefs.  
Next years assessment of this component of Student Learning Goal #1 will involve a repeat of this year’s test in an effort to determine whether changes made effect student learning in the target areas. These results will appear in the 2006-2007 assessment report. 
Assessment of Student Learning Goal #7: 

Results from 2005-2006 Assessment and Plans for Future

Assessment of Student Learning Goal 7:  Research and Evaluation 

Student Learning Goal 7 pertains to research and evaluation in Social Work practice.  The Graduate School of Social Work goal and objectives in Research are listed below: 

SL Goal 7 
The goals of research are to launch research-practitioners who engage in lifelong learning based on knowledge and skills acquired in the MSW program, to develop methods of evaluating social work practice and information used in practice, and to instill more discriminating and critical consumption of professional knowledge and research.
 

Objectives:
SL 7.1.  
Students will demonstrate that they can conceptualize issues to be studied and formulate research questions and hypothesis.

SL 7.2.  
Students will demonstrate that they can operationalize concepts and select appropriate analytic procedures.

SL 7.3.  
Students will demonstrate that they can interpret their findings within the context or literature.

SL 7.4.  
Students will demonstrate that they can critique articles and reports in the professional literature using the knowledge and skills presented in the first 3 objectives.

SL 7.5. 
Students will demonstrate that they can assess research for bias and ethical issues (e.g., gender, ethnicity, age, class).

Assessment of the Learning Goal and objectives pertaining to Research was begun in the fall 2003-Spring 2004 academic year.  The Research sequence in the Social Work program consists of two graduate courses in Research Methods and Statistics. The assessment of the Research sequence consists of a critique of a professional journal article at the end of the Statistics course.  Students are required to read a specific journal and then asked to critique the article’s strengths as well as weaknesses.  All students are given the same article to read and have a circumscribed period of time to complete the critique.   

In the first academic year (2003-2004) the assessment was used, two of the four sections in Statistics participated in the assessment.  Critiques were graded as an A,B,C or F by the instructor.  A subset of the critiques was given to other faculty with basic instructions for grading and a high rate of inter-rater reliability was reported.  

In the second academic year (2004-2005), two instructors who each taught two sections of the Statistics course had their students participate in the critique.  Poor inter-rater reliability was found.  Results were reported for only two of the sections.

This past academic year, three sections of Statistics participated in the assessment and did the critique of a journal article. Inter-rater reliability was not sought due to plans to adjust the Research assessment in the coming year.  Guidelines and suggestions of things to assess within each section were specified in written directions for the assignment.

Instructions

The assignment is to present a typed, double-spaced critique of the attached article.  Use the following criteria as suggestions for places to look and things to discuss in your critique.  These ideas are meant as points to get you started.  You need not address all of the criteria listed but your critique should address each section of the article (e.g., Introduction, Method, etc.).  A critique entails strengths as well as weaknesses of the elements (aspects) of the article, including vagueness, omissions, deficiencies, legitimacy, and incorrect information and approaches.  The length of the paper cannot exceed 5 pages.
Introduction.

Regarding the statement of the problem, or the introduction, discuss how well the authors present information about the magnitude, characteristics, and socio-demographic characteristics associated with the problem studied?  
What is one glaring omission about the introduction that should always be there to give the reader a frame of reference for understanding the study?
How would you evaluate the literature (e.g., clarity, details, appropriateness to purpose of this study, recent research and conceptual work, coherence, completeness)?  
Method.

Evaluate the sampling strategy (e.g., is the population clearly identified, are the procedures used for sampling presented in detail, could you replicate the sample, is the sample likely to be representative of cancer survivors).  What would you say about the sample composition in terms of age ranges?
How would you evaluate their measures (or instruments)?  Do you believe they have valid instruments?
How would you evaluate the analytic strategy (statistical analyses)?  
Results.

How would you evaluate the results?  

Are the results valid?  
Did they use appropriate statistics?  

Did they report and interpret them properly?

Discussion.

How would you characterize the discussion presented by the authors?
Is their discussion closely tied to their findings, or do they engage is speculation and discuss factors and ideas that lie beyond the scope of their study?  
Do they make clear what their findings contribute to the existing knowledge in the literature?  
How well they discuss the limitations of their study?  
How well do they discuss the conceptual or theoretical implications of their study?  
How well do the authors make recommendations for what avenues future research should pursue based on their findings?  
How well do they discuss the social work implications of the study?  
Did the authors give respondents the right of self-determination in participation in the study?
A recent article from a respected Social Work journal was given to the students for review.  The article contained quite a number of flaws and so was an especially fertile article to critique.  Using the directions for the critique above, a criterion was set whereby critiques which addressed several aspects in each section (Introduction, Method, Results, Discussion) received a grade of A.  Critiques which addressed several aspects of three of the four sections well, received a grade of B.  Critiques which did not address issues in at least three of the four sections correctly, received a grade of C. A breakdown of the grades for the three sections are as follows:


Section 1 
Section 2
Section 3
Total


(N=18)

(N=21)

(N=19) 

(N=58)



A
11 (61%)
15 (71%)
7 (37%)
33 (57%)



B
3  (17%)
5  (24%)
12 (63%)
20 (34%)


C
4  (22%)
1  (5%)
0

 5  (9%)

Overall, it was found that 57% of all of the students assessed did an excellent job in critiquing an article.  These students were able to identify multiple strengths and weaknesses within each section of an article.  A third of the students (34%) were able to identify multiple strengths in at least three of four sections of the article.  However, 9% of the students did a poor job in critiquing the article and did not accurately identify strengths and weaknesses within the article’s multiple sections.

The assessment of the Research sequence has been done over the course of three academic years now.  It appears that the critiquing of a journal article certainly gets to the heart of what is intended in the Research sequence—that students be able to read and critically evaluate research pertinent to their practice.  This is particularly important now with so much emphasis in the field of Social Work being placed on evidence based practice.

One major problem with the design of the Research assessment however seems to be focused on several aspects of the open-ended responses.  For one, the essay nature of the assessment makes it difficult to grade objectively.  This was demonstrated by the poor inter-rater reliability obtained last year.  Certainly the use of a clearly specified rubric would assist in reducing subjectivity in grading.  Also, the assessment currently allows students several days to complete the assessment.  Clearly, some students put more time into the assessment than others.  

We plan to revise the Research assessment for next year.  Although the specifics of the changes will not be made until next fall in order to include the input of new faculty members, several recommendations are made to strengthen the Research assessment as it is now.  These include:

1. Standardizing the time that students spend on the critique.  It is recommended that the critique be done during a class session with the professor or proctor present.

2. Developing a rubric for grading or scoring the critique.  This would facilitate better inter-rater reliability.
3. Developing objective ways to measure the student’s ability to critique an article.  This may include multiple choice items which correspond to different areas of a research article.  In this way, each area of knowledge and skills that students possess can carefully be ascertained. 


Next years assessment of Student Learning Goal #7 will involve revising the assessment instrument used for the Research sequence and administering it to all Concentration students at the end of the fall, 2006 semester.  These results will appear in the 2006-2007 assessment report. 
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