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I. Description of Course


Preparing students for social work practice with communities and organizations, this course builds on their first-year introduction to social policy and macro practice. The course provides a real-life framework for exploring the characteristics of public and private sector social welfare organizations, for understanding community and organizational planning processes, for critically analyzing social services and agency practices, and for learning about the financing and budgeting of social services programs and agencies. In the course, students will also study theories for community practice, and learn Rothman’s typology of intervention in communities. Students will explore how social and community problems are conceptualized, defined, framed, and addressed, and how intervention to solve those problems can occur in ways consistent with the goals and values of social work.


Following the principle of praxis, students will examine their work in their internships in light of the skills and theories explored in class, among them community assessment; assertive use of self; working with groups, teams, committees, and boards; framing and facilitating planning processes; and using multilevel approaches to advocacy.


Three themes are threaded throughout the content:


• Accountability and service effectiveness. From understanding the fiduciary responsibility of an administrator or board, to examining the relationship between a social welfare agency and its multiple constituencies, students are asked to assess themselves and the agencies in which they may practice against rigorous standards of accountability and service effectiveness.


• Adherence to the values and overarching goals of the profession. The course encourages students to ask and answer the hard questions in a time when government’s role in responding to social welfare problems is shrinking though the problems are not, when the workforce is on its way to unprecedented levels of diversity, and when for-profit providers are coming to dominate a number of fields of service. The goals of social and economic justice and self-determination and the values of the profession must be the touchstones for students as they learn management practice and decide what kind of organizations they intend to help build. The applications of empowerment theory to management and community practice are explored.


• An ecological perspective. It is not enough for social work administrators to manage well all that lies within their organizations’ boundaries. Decisions must be made in context of the often competing needs and requirements of clients, funders, staff, policy makers, regulators, advocates, volunteers, donors, neighbors, and other service providers. Domain and social exchange theories provide frameworks for analysis. Students are challenged to develop their awareness of and ability to use the complex web of relationships and transactions in social service networks in the interest of their client systems.

II. Objectives of Course

The student, through examinations and assignments, will demonstrate:

  1) Knowledge of the range and major characteristics of public and private social welfare organizations including differences in accountability, measures of success, governance, and constituencies—and their implications for the management of human and community service organizations.

  2) Knowledge of the principles of organizational and community planning, and ability to design a simple community planning process.

  3) Beginning ability to critically analyze social service agencies and networks.

  4) Understanding of how human and community services are financed in the public and private sectors, and beginning ability to develop a line-item budget and to read and understand financial reports.

  5) Understanding of policy practice (policy analysis, influencing legislation, litigation, and community action) and its relevance to administrative practice in human and community services.

  6) Knowledge of major schools of thought in management and organization development., and beginning understanding of the roles and tasks of management and of the knowledge and skills social work administrators need.

  7) Understanding of how the issues of gender, race, ethnicity, disability, and class enter into the development and administration of human and community services. 

III. Units and Contents

Session 1. Social work practice with organizations and communities.
• Review and connection with the foundation year.

◊ The social work process: engagement, assessment, intervention, evaluation.

◊ The social work problem solving model.

◊ Ethics and values in community practice.

• Intervening as an agent of change in organizations and communities.

Session 2. Using your agency.
• Differentiating the public, nonprofit, and proprietary sectors.

◊ Accountability: for what and to whom?

◊ Governance.

◊ Funding.

• Service effectiveness and organizational success.

• How organizations work.

• Change from the inside.

Readings

Hardcastle, Powers, & Wenocur, Chapter 9.

Patti, R. (1995) Managing for service effectiveness in social welfare organizations. In J. Rothman, J.L. Erlich, & J.E. Tropman (Eds.), Strategies of Community Organization, 5th ed., pp. 391-400. Itasca, Illinois: F.E. Peacock.

Packet of documents related to organizational planning.

Session 3. Using work groups: committees, teams, boards.
Note: Take-home community planning scenario due today.

• “All we ever do is go to meetings…”

• Attending to both process and task.

• Making meetings work.

Readings

Hardcastle, Powers, & Wenocur, Chapter 10.

Session 4. Using networks and networking.
• Networks and social exchange theory.

• Challenges in networking: competition, conflict resolution, reciprocity, costs.

• Ecomapping networks

Readings

Hardcastle, Powers, & Wenocur, Chapter 11.

Mulroy, E. (1997). Building a neighborhood network: interorganizational collaboration to prevent child abuse and neglect. Social Work, 42(3), pp. 255-64.

Session 5. Using social marketing, and using budgets and financial statements.
• “What?! If I’d wanted to mess with this stuff, I’d be in the MBA program”: examining our resistance.

• Strategic marketing and market management: using what we have to get what we need.

• Another example of exchange theory.

• Into to budgeting.

• Deciphering financial statements.

Readings

Hardcastle, Powers, & Wenocur, Chapter 12.

Flynn, M.L. (1995). Budgeting in community organizations: principles for the ’90s. In Tropman, J., Erlich, J., & Rothman, J. (Eds.). Tactics and Techniques of Community Intervention, 3rd ed. Itasca, Ill.: F.E. Peacock Publishers.

Gross, M.J., Jr., & Warshauer, W., Jr. (1979) Financial and Accounting Guide for Nonprofit Organizations (3rd ed) (pp. 3-15, 26-39). New York: John Wiley & Sons.

Session 6. Theories for community practice
• Systems, social learning, social construction of reality, social exchange, interorganizational, and conflict theories—with just a taste of motivational, ecological, critical, feminist, and chaos theories. Whew.

• The field of action in community practice.

• Rothman’s model of community intervention.

• Service effectiveness and organizational success.

Readings:

Hardcastle, Powers, & Wenocur, Chapters 1 and 2

Rothman, J. (2001).Approaches to community intervention. In J. Rothman, J.L. Erlich, & J.E. Tropman (Eds.), Strategies of Community Organization, 6th ed., pp.27-64. Itasca, Illinois: F.E. Peacock.

Weil, M. (1995).  Women, community, and organizing. In J.E. Tropman, J.L. Erlich, & J. Rothman, Tactics and Techniques of Community Intervention, 3rd ed., pp. 118-33. Special attention to Table 9.2, models of community organizing. Itasca, Illinois: F.E. Peacock.

Session 7 The nature of social and community problems.
Organizational ecomap due today.
• Conceptualizing, defining, and framing a social or community problem.

• Getting a social or community problem addressed.

• How culture and worldview affect both.

Readings:

Hardcastle, Powers, & Wenocur, Chapter 3.

Session 8. The concept of community
• Elusive, multidimensional, and changing…

• Community, neighborhood, and public life.

• Community as a social system..

• Increasing social participation: a critical social work task.

• Community as an arena of conflict.

Readings

Hardcastle, Powers, & Wenocur, Chapter 4.

Session 9. Community intervention and programs
• Asset-based community building.

• The challenge of practice: joining with.
• Exploration of examples.

Readings:

Hardcastle, Powers, & Wenocur, Chapter 5.

Morrison, J., Howard, J., Johnson,C., Navarro, F., Plachetka, B., & Bell, T. (1997). Strengthening neighborhoods by developing community networks. Social Work, 42(5), pp. 527-34.

Session 10. Discovering and documenting the life of a community 

• Field studies.

• Community power structure studies.

• Community analyses.

• Problems and services studies.

Readings

Hardcastle, Powers, & Wenocur, Chapter 6.

Session 11. Using assessment in community practice.
• Assessment frameworks.

• Information-gathering methods.

Readings:

Martí-Costa, S. & Serrano-García, I. (1995). Needs assessment and community development: an ideological perspective. In J. Rothman, J.L. Erlich, & J.E. Tropman (Eds.), Strategies of Community Organization, 5th ed., pp. 257-68. Itasca, Illinois: F.E. Peacock.

Siegel, L., Attkisson, C., & Carson, L. (1995). Need identification and program planning in the community context. In J.E. Tropman, J.L. Erlich, & J. Rothman, Tactics and Techniques of Community Intervention, 3rd ed., pp. 10-34. Itasca, Illinois: F.E. Peacock.

Session 12. Using self in community practice
• Building on skills used in micropractice.

• Alvarez’s PRACSIS framework: Practitioner Reflection on Actions, Characteristics, and Situation, by Impact and Strategies.

• Beliefs that shape behavior.

• Assertiveness in community practice.

Readings:

Hardcastle, Powers, & Wenocur, Chapter 8.

Walz, T., & Ritchie, H. (2000). Gandhian principles in social work practice: ethics revisited. Social Work, 45(3), pp. 213-22.

Burghardt, S. (1995). Know yourself: a key to better organizing. In Tropman, J., Erlich, J., & Rothman, J. (Eds.). Tactics and Techniques of Community Intervention, 3rd ed., pp. 56-62. Itasca, Ill.: F.E. Peacock Publishers.

Session 13: Using the advocacy spectrum.
Praxis paper due today, beginning of class.
•Levels of advocacy

◊ Self advocacy.

◊ Individual advocacy.

◊ Advocacy on behalf of a group.

◊ Community-level advocacy.

◊ Political and policy advocacy.

◊ Institutional change and systemic reform.

• Advocacy and empowerment.

• Advocacy skills.

Readings:

Hardcastle, Powers, & Wenocur, Chapter 13.

Session 14. A community social casework model
• Community as the context of a person’s or family’s situation and behavior.

• Improving clients’ social contexts, and assisting clients in managing their social contexts to improve their own social functioning.

Readings:

Hardcastle, Powers, & Wenocur, Chapter 14.

Session 15. Review of learnings.
Take-home examination due at the beginning of the class session.
• Written anonymous evaluation by students of course and professor.

• Reflection on the usefulness and applications of students’ learnings.

• Making the transition to the next methods course.

IV. Methods of Instruction

Lecture, class discussion, structured experiences, critique of written submissions, and presentations to the class by students of problems for analysis and consultation.

V. Textbook

Hardcastle, D.A., Powers, P.R., &  Wenocur, S. (2004). Community Practice: Skills for Social Workers, 2nd Ed. New York: Oxford University Press.

The readings listed above in the section on units and contents are required of students. Students should come to class prepared to discuss assigned readings, and students should draw on relevant concepts from those readings as they prepare the written assignments for the course.

VI. Method of Evaluation

1) The assignment “Reading for Central Ideas” will account for 25% of the course grade. (See attached assignment.)

2) Completion of a take-home case scenario on community planning is due at the beginning of the third class session, and will account for 5% of the course grade. 

3) An ecomap of the student’s internship organization and a narrative to accompany is due at the beginning of the seventh class session, and will account for 20% of the course grade. (See attached assignment.)

4) For students in the MCP concentration, a praxis paper, using as its focus an internship project of the student’s choice, due at the beginning of the thirteenth class session, will account for 25% of the course grade. (See attached assignment.)

For students in the ADP concentration, a paper in which they explore in significant depth an aspect of organizational or community practice that is of interest to them. Topics must further one or more of the course objectives, and must be approved by the professor at least three weeks in advance of the due date. The paper will account for 20% of the course grade. (See attached assignment.)
5) A final take-home examination, testing application of knowledge to a case scenario and due at the beginning of the fifteenth class session, will account for 25% of the course grade.

6) Attendance and class participation: Students are expected to prepare for and attend each class session and to participate in class discussion and activities in order to promote shared adult learning. “Learning in a graduate professional program is based in large part on the interaction that occurs between instructor and students in the classroom. Regular [and timely] attendance at class is an expected professional responsibility of the student. Absences of greater than 20% of the total class time can constitute grounds for course failure.” (Social Work Master’s Program policy.)

Grading standards

Grading standards are specified in each of the appended assignments.


Late papers and assignments will lose two percent per day unless a different arrangement is negotiated beforehand or unless there are extraordinary extenuating circumstances.

Numerical grading scale:
A = 92–100  The high passing grade of A is earned by superior work.
B = 82–91 The passing grade of B is earned by work that clearly is satisfactory at the graduate level.
C = 72–81 The low passing grade of C is earned by work that is minimally acceptable at the graduate level.
F = Below 72  The failing grade of F is earned by work that is unsatisfactory at the graduate level.

Honor Code

All students in the School of Social Work are expected to adhere to the UALR code of student conduct and to the NASW Code of Ethics. An essential feature of these codes is a commitment to maintaining intellectual integrity and academic honesty. This commitment insures that a student of the School of Social Work will neither knowingly give nor receive any inappropriate assistance in academic work, thereby affirming personal honor and integrity.

Students with Disabilities
Disability Support Services: It is the policy of UALR to accommodate students with disabilities, pursuant to federal law and state law. Any student with a disability who needs accommodation, for example in arrangements for seating, examinations, or note-taking, should inform the instructor at the beginning of the course. It is also the policy and practice of UALR to make web-based information accessible to students with disabilities. If you, as a student with a disability, have difficulty accessing any part of the online course materials for this class, please notify the instructor immediately. The chair of the department offering this course is also available to assist with accommodations. Students with disabilities are encouraged to contact Disability Support Services, telephone 501-569-3143 (v/tty), and on the Web at http://www.ualr.edu/dssdept/.
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Assignment 1: Reading for Central Ideas
Management and Community Practice Methods I, sowk 8305

For each reading assignment, you are to submit through WebCT, using the assignment tool, the one or two or three (no more) most important ideas, concepts, or questions you gleaned from the reading and a short discussion of how and why you judge them to be important.


These will of course be in writing, but they need not be always written in fully developed expository prose. You might choose, for example, to present the ideas (or concepts or questions), each followed by a series of bulleted points setting out what matters to you about them.


The purpose of the assignment is not for you to regurgitate what you've read. I've read it, too. I do not need to know what the reading says; I need to know what you think about the parts of it or the ideas in it that seem most important to you. Nor is the purpose of the assignment for you to write a whole paper about what you’ve read. These should be brief—a page or two, no more. The purpose of the assignment is to get you past passive graduate-student reading and into making a more active connection between the readings and yourself as a social worker (what you know and don’t know, what interests you, what you want to learn, what scares you or makes you uneasy).


¥ou will turn them in to me enough in advance that I can read them before the relevant class session, and in most class sessions, we’ll talk about them.


You have reading assignments for thirteen of the fifteen weeks of the semester, so you will prepare thirteen of these assignments. Each will be worth twenty-five points, and the average point value for all thirteen will account for twenty-five percent of your course grade.

Grading standard:

	23-25 points
	The student writes about ideas, concepts, or questions that are clearly among those central to what the authors intended readers to think about. The student’s exploration of them is thoughtful, and shows evidence of links to practice experience and other professional learning, such as through integrating concepts from other sources. Questions are probing. Learning corresponds to the top four categories of Bloom’s taxonomy.

	20.5-23 points
	The student writes about at least one idea or concept central to the authors’ work, while others may be more tangential. Tangents are reasonably related to the central ideas of the reading. The students exploration of ideas embodies the “diligent search for understanding” that is part of critical thinking. Learning occasionally occurs at the bottom two categories of Bloom’s taxonomy.

	18-20.5 points
	The student writes about ideas or concepts that are peripheral to the authors’ central ideas. The student’s exploration of those ideas is  sometimes minimal. Learning appears to be primarily at the first level of Bloom’s taxonomy. 

	15.5-18 points
	Significantly incomplete response to the assignment, failing to demonstrate even that the student understood what was required.

	0 points
	Assignment not done.
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Assignment: Mapping an organization’s ecosystem
Management and Community Practice Methods I, sowk 8305

"Making mental connections is our most critical

learning tool, the essence of human intelligence:

to forge links; to go beyond the given; to see

patterns, relationship, context."

Marilyn Ferguson

Choose a social welfare organization, preferably though not necessarily your internship placement. (Please seek my approval for a choice other than your placement.) Your task is to take the deepest look you can at the environmental context in which the organization functions. To do this, you’re going to have to seek out informants, ask lots of questions, and very possibly educate yourself independently about some aspects of the organization’s context.


If the organization does delivery of direct services, you will need to examine where and how it fits into the larger social-service delivery system of which it’s a part. For such organizations, this will be a major portion of the ecosystem analysis.


Your effort in this assignment is to understand the web of relationships and forces that shape the life of the organization. Since organizations and their contexts differ so widely, it’s not possible to give you a definitive list of what to explore. Following, though, are some of the dimensions of organizational context you should consider:

• Funding sources and channels.

• Referral sources, both to and from the organization.

• Allies or colleagues in advocacy efforts.

• Competitors.

• Partners in contracts, cooperative agreements, or memoranda of understanding.

• Representation on task forces, commissions, working groups.

• Memberships and affiliations, including connections with local, regional, or national groups with shared values and aims.

• Regulators, licensing authorities, accrediting or credentialing bodies.

• Connections related to the workforce, such as sources of prospective workers, providers of continuing education, internship linkages, unions, or professional associations.

• Neighbors or neighborhood organizations.

• Target populations and/or groups representing their interests.


Some of these may not be applicable to every organization, and there are certainly more possibilities than on this list. Be curious; think critically; look for patterns and connections. Do not use a survey or other questionnaire to gather this information; you don’t have time to design a good one. You must learn directly.


Also, remember this: Any of these dimensions may have changed dramatically in some way, either recently or further back, and that historical element may be important to your analysis. Keep your ear attuned for reference to such changes. They may be important to your analysis.


Having done your exploration and learning, you task is to distill it into an ecomap and an accompanying narrative that contains your analysis and assessment of what you found. (“Analysis and assessment” mean you don’t just tell me what you found, you tell me what you think it means. You might pay attention, for example, to how the organization’s stated values might be well reflected or not so well reflected in its external relationships. You might pay attention, for example, to how social exchange theory helps explain what you see. Reach for meaning and understanding, not just reporting.) The narrative should not exceed ten pages. It’s up to you to organize it. Check the grading criteria for indication of what I’ll be looking for.


Some of you will bring more graphics experience than others, but this assignment is a good excuse for everybody to experiment with use of simple graphics tools in, say Microsoft Word, so you can create a decent pictorial representation of information. That will serve you well in practice. The actual graphics won’t figure heavily in the grade; you have to use words, too, and focus your thinking about how to describe and assess the organization’s environmental context.


The ecomap and accompanying narrative are due at the beginning of the seventh class session, and will account for twenty percent of your course grade. You may, of course, turn it in early.
Grading standards:

• Evidence that you were diligent and thorough in seeking to understand the organization’s context. (20 points)
• Evidence that you applied critical thinking and supportable analysis in developing your description and assessment of the organization’s context. (20 points)
• Evidence that you applied critical thinking and supportable analysis to identifying important questions raised and either answered or unanswered in your study of the organization’s context. (20 points)
• Coherence and organization of the paper, and indeed of the entire document, so that the reader can easily follow and understand the points being made. (20 points)
• Clarity and readability of the ecomap itself, such that it conveys adequate information. (10 points)
• Standard English, plainly written, and free of errors in grammar and syntax, and proper use of APA style for in-text citations and references, as appropriate. (10 points)
Assignment: Praxis Paper
Management and Community Practice Methods I, sowk 8305

This paper, which embodies the principle of praxis, should center on a project of your choice from your internship this semester. (If you are an ADP student taking this course as an elective, see me, and we’ll together develop a substitute assignment if we need to. You might consider doing this assignment in connection with a project in your nonstudent life where you have some leadership responsibility, for example, or we may need to go in a different direction altogether. See me soon if you’re not in an MCP internship, so we can start thinking.)


The purpose of the paper is for you to undertake a conscious and focused analysis of the project, the dynamics surrounding it, and your own use of self and social work skills in it. You are to reflect on the experience itself (what happened? what did I and others do? what was I thinking and feeling?) and on your emerging understanding of it (what do I believe about what happened? what theoretical frameworks help explain and make sense of this project?), and organize that reflection into a paper. Connections must be made to the professional literature read for this class, and may be made to other areas of social work theory and research, as appropriate. You will, for example, surely be guided by Alvarez’s development of PRACSIS, presented briefly in chapter eight of our textbook.


Your product will be a short paper, eight to twelve double-spaced typed pages, excluding references, appendices, and/or attachments.


The assignment is due at the beginning of the thirteenth class session, and will account for twenty-five percent of your course grade. You may, of course, turn it in early.

Content of paper.
[This material is meant only as a guide—it is intended to help you get a fix on what to include. All the questions may not be relevant to your situation, and there may be other questions not listed here that are essential to the analysis of your situation. You may certainly arrange your paper in whatever way you think will best communicate to me the project and your analysis of it. You may choose what to include, of course, as you decide how to frame your paper: e.g., you might need to include a brief chronological account of events so that the reader can track what you’re talking about—or you might not.]

Introduction…

“Tell ’em what you’re going to tell ’em.” Invite the reader in. Set the stage by summarizing what’s going to happen in the rest of the paper.

Background on the project…

How did it come about? What are the goals or the intended outcomes? What’s the timeframe? What’s your role in it? Who are the other key players?

What happened—or what’s happened so far…

Is it over or still ongoing? What are the facts of what happened (could be a bulleted chronological list of events, could be a simple narrative)?

Examination of use of self and social work skills…

What skills did I use? Why those? What effects did they have on others? Did they work the way I hoped they would? Is there something I might have done differently? If so, what and why? In reflecting on the application of skills, was there someone else whose interventions I noticed? Were my choices guided by particular theoretical perspectives?

Examination of the dynamics surrounding the project…

Were there barriers to the project? Of what sort? What hangs on this project—who has what kind of stake in its outcome? Are methods an issue? What theoretical frameworks help me understand both what is going on and what I think ought to be going on here?

Closing…

A summary, perhaps, of learnings. Commentary on whether this exercise of focused attention and analysis has any real-world implications for you or for the project. 

Grading standards:

• Evidence that you were diligent and thorough in examining the situation and your own practice within it. (15 points)
• Evidence that you applied critical thinking and supportable analysis to the connection of theory with practice in considering the situation and how it developed. (25 points)
• Evidence that you applied critical thinking and supportable analysis to the examination of your own characteristics and actions, as perceived by you and by others, and to their effects and implications. (25 points)
• Coherence and organization of the paper, so that the reader can follow and understand the points being made. (25 points)
• Proper use of APA style in citations and reference list. (5 points)
• Standard English, plainly written, and free of errors in grammar and syntax. (5 points)
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