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I. Description of Course

The two central questions to be explored in this course are “How do communities and  service organizations work?” and “How can I help them work better?”

Social workers are obliged by our code of ethics to strive to make social institutions more humane and responsive to human needs. Through this course, students will explore the application of fundamental social work skills of assessment and intervention to their practice within communities and social service organizations. The strengths perspective, the ecological perspective, and empowerment practice in particular inform the course.

Students will identify and assess a target community, making use of three methods of community assessment: field observation, key informant interviews, and secondary data sources. The students will use the strengths-based approach of identifying assets in the community which can be used to address needs and opportunities.

Students will learn how to research prospective funders for grant proposals. In doing so, they will visit the Central Arkansas Library System, which houses collections of The Foundation Center, Inc. There they will gain experience searching in the printed and on-line materials about grants and funders in both public and private sectors. Students will become aware of the potential they have as social workers to benefit their agencies through such a process.


Students will write a proposal for funding to address needs or opportunities discovered through the community assessment. Collaboration is a hallmark of good macro social work. Students will learn how social workers can bring community and organizational systems together collaboratively through the skills and techniques of grant writing.

Students will read and write about the management of human and community service organizations, and about leadership by social workers in them. Staff supervision is an important vehicle for ensuring that social agencies are humane and responsive to human needs and is a management role graduates quickly find themselves assigned to as they begin post-MSW practice. Thus, the course introduces students to the theories, practice principles, and processes of interactive supervision. Students will practice the application of strengths-based social work and social work problem-solving to typical supervisory situations. 
II. Objectives of Course
Upon completion of the course, the student will have:
1. An understanding of the problem solving process as a central approach to macro social work practice.
2. Knowledgeof theoretical bases for generalist social work practice with communities and organizations.
3. Understanding of the impact of diversity on community, workforce, and client populations. 
4. Knowledge of and beginningskills for assessment of a community's systems, strengths, and needs.
5. Knowledge and skills to describe appropriate community interventions on behalf of populations at risk (e.g., women, people of color, lesbian/gay/bisexual people, people living in poverty) to assure the availability of basic resources and to further social and economic justice. 
6. Knowledge of the structure, auspices, governance, accountability, funding, and measures of success of various types of human service agencies and how these components affect and are involved in development and change. 
7. Beginning knowledge of the historical roots and present status of American social policy, especially as it applies to analysis and advocacy for social and economic justice. 
8. Knowledge of ways by which social work values and ethics are included or excluded in social policy decision-making at macro, mezzo, and micro levels.
III. Units and Contents
[A note on the readings:  Required readings are listed by unit. Additional recommended and supplementary readings follow in a separate list at the end of this section.]
Session 1, week of January 14. Course overview.
• Why this course? Understanding the contexts in which we practice so we can choose them wisely and influence how they work.
• What is macro social work? How does it fit in the “big picture” of social work practice?
• The “social” in social work is a paradigm for how we work.
Session 2, week of January 21. Solving social problems and making social change.
Students should turn in to the professor this week their choice of community to assess. Note that the last reading listed for this session is a resource for students in approaching the task of community assessment.
• Generalist social work practice from the strengths perspective, and melding that with social work problem solving. 
• Needs-based and strengths-based community assessment.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chaps. 1-2.
Kretzmann, J.P., and McKnight, J. L. (1990). Mapping community capacity.  Available at http://www.northwestern.edu/ipr/publications.
Kretzmann, J.P., and McKnight, J. L. (1993). Introduction to Building Communities from the Inside Out: A Path Toward Finding and Mobilizing a Community's Assets, Available at http://www.northwestern.edu/ipr/publications.
Hardcastle, D.A., Powers, P.R., & Wenocur, S. (2004). Community Practice: Skills for Social Workers, 2nd Ed. New York: Oxford University Press. Chapter 6: Discovering and documenting the life of a community.
Session 3, week of January 28. Leadership and change-making.
• The implications for our practice of a commitment to strengths-based interventions.
• Macropractice roles: what we do when we lead change efforts at the organizational and community levels.
• A historical perspective on social workers and community change.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 3.
Brueggemann, W. G. (2006). The Practice of Macro Social Work (3rd ed.). Belmont, California: Brooks/Cole. Chapter 4: Leadership: the hallmark of macro social work.
Session 4, week of February 4.  Relating to clients and relating to the community.
Turn in list of secondary sources.
• With apologies to Donne, no community is an island, entire unto itself: looking at the community from a variety of perspectives.
• Power and social work practice: the challenge of “engaging with” rather than “treating,” or “ministering to.”
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 4.
Cose, E. (1999). Deciphering the code of the street. Newsweek, 134(9).
Gurwitt, R. (2000). Death of a neighborhood: New Haven’s Oak Street. Mother Jones. 25(5).
Finn, J.L., Checkoway, B. (1998). Young people as competent builders: A challenge to social work. Social Work, 43(4). 
Session 5, week of February 11. Developing community resources and capacities.
Turn in notes on interviews and interview questions.
• Going deeper in defining “community.”
• Theories that inform social work community practice: traditional and emerging.
• An overview of forms of community practice.
• Means and ends: the crux of long debate among community organizers.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 6.
Alinsky, S. (1971). Of means and ends. Rules for Radicals: A Pragmatic Primer for Realistic Radicals. New York: Vintage Books. Pp. 24-47.
Reisch, M. & Lowe, J. I. (2000). “Of means and ends” revisited: Teaching ethical community organizing in an unethical society. Journal of Community Practice. 7(1), 19-32.
Session 6, week of February 18. Developing community resources and capacities, continued.
• A historical perspective on community organizing.
• Four models of community organizing
Readings:
Brueggemann, W. G. (2006). The Practice of Macro Social Work (3rd ed.). Belmont, California: Brooks/Cole. Chapter 8: The practice of community organization.
Kahn, S. (1982). Organizing: A Guide for Grassroots Leaders. New York: McGraw-Hill Book Company. Pp. 1-19. 
Sharma, M. (2004). Organizing community action for prevention and control of alcohol and drug abuse. Journal of Alcohol & Drug Education, 48(2).
Session 7, week of February 25. Bringing it home: Community assessments of our own.
Community assessments due today.
• Brief presentations in class of students’ community needs/strengths assessments and the needs and opportunities discovered.
Session 8, week of March 5. Social work practice with organizations.
• Understanding how organizational structure and culture interact with clients, workers, and leaders: A review of classical theories, human relations approaches, open systems theory, contingency approaches, Theory Z, and the emerging theory of excellence.
• How the embodiment of various organizational theories, both intentional and unintentional, affects service delivery and the management process.
• Leadership again: how Patti sees the particular expertise of social workers managers in ensuring that social welfare and community services are, in fact, effective.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 5.
Patti, R. (1995) Managing for service effectiveness in social welfare organizations. In J. Rothman, J.L. Erlich, & J.E. Tropman (Eds.), Strategies of Community Organization, 5th ed., pp. 391-400. Itasca, Illinois: F.E. Peacock.
Session 9, week of March 12. Program development and grant writing.
• Steps in developing a social program or organization: need or opportunity, mission, vision, and goals, board of directors, structure, financing.
• Where grants fit in a resource development strategy.
• The basics of grantseeking.
• What a proposal should communicate to prospective grantmakers.
Readings:
Brueggemann, W. G. (2006). The Practice of Macro Social Work (3rd ed.). Belmont, California: Brooks/Cole. Chapter 10: The practice of social work program developemtn.
Lauffer, A. (1997). Grants, Etc. (pp. 3-17, 258-93). Thousand Oaks, California: Sage.
Session 10, week of March 17. Administration from a strengths perspective. 
• Quick comparison of theories of leadership (the Ohio State leadership studies, Blake and Mouton’s managerial grid, Fiedler’s contingency theory, and Hersey and Blanchard’s situational leadership model) and of human motivation (motivation-hygiene theory, achievement motivation theory, person/task fit, expectancy theory, management by objectives, and emerging quality performance management theory).
• The demands of mediating needs, perceptions, and communication between workers and the larger organization.
• Supervision from a strengths-based perspective. Power and empowerment, and how they’re affected by differences in race, class, sex, ethnicity, age, physical ability and other indices of diversity.
• Leadership and diversity: how differences in race, sex, and culture play out in decision-making and the exercise of power and authority.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 8.
Havassy, H. (1990) Effective Second-Story Bureaucrats: Mastering the Paradox of Diversity. Social Work, March, pp. 103–109.
Cohen, B.-Z. (1999). Intervention and supervision in strengths-based social work practice. Families in Society: The Journal of Contemporary Human Services, 80(5), 460-66.
Spring Break, week of March 24.
Session 11, week of March 31. Social planning and thinking strategically.
Research on possible funders due. We will discuss your experiences and findings in class today.
• What we mean by social planning: who decides, and how.
• Strategic planning for our organizations; learning to shape the world and our circumstances, and not just react to them.
• An Arkansas example: the community of Marshall Islanders in northwest Arkansas.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 7.
Arkansas Democrate-Gazette (2007). Four articles on the Marshallese. Available at http://www.ardemgaz.com/ads/mi/articles.html.
Session 12, week of April 7. Influencing policy and seeking social justice.
• Problem solving and effective advocacy within organizations and with elected bodies.
• Choosing your fights: What will you advocate for?
• Defining social justice.
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chaps. 9 & 10.
Session 13, week of April 14. Evaluation from an empowerment perspective.
• Social work practice always entails evaluating the intervention: what would it mean to evaluate from an empowerment perspective our work with organizations and communities?
• Participatory approaches to evaluation research: yet another path to empowerment for our clients, our organizations, our communities.
• What do we evaluate, and why?
Readings:
Long, Tice, & Morrison, Macro Social Work Practice, Chap. 11.
Session 14, week of April 21.  Presenting our grant proposals.
Grant proposals due today. Students will present their proposals in five minute turns, and the class as a whole will serve as review panel.
Session 15, week of April 28.  Moving on from here.
• “What have I learned about how to work with and in communities and organizations? And about how I can help them work better?”: evaluating our progress toward meeting the course objectives.
• Taking care of ourselves—reminding each other of what we need to know and to do.
• Evaluating the course and the professor.
Additional recommended readings for the course:
Bowers, B., Esmond, S., & Canales, M. (1999). Approaches to case management supervision. Administration in Social Work, 23(1).
Brashears, F. (1995). Supervision as social work practice: a reconceptualization. Social Work, 40(5), 692-99.
Brueggemann, W. G. (2006). The Practice of Macro Social Work (3rd ed.). Belmont, California: Brooks/Cole.
Cherin, D.A. (2000). Organizational engagement and managing moments of maximum leverage: new roles for social workers in organizations. Administration in Social Work, 23(3/4).
Chernesky, R.H. (1986) A new model of supervision. In Van Den Bergh, N. & Cooper, L.C. Feminist Visions for Social Work. Silver Springs, Maryland: NASW. pp. 128-148.
Clinton, W. J. (2007). Giving: How Each of Us Can Change the World.  New York: Random House.
Elkin, R. (1987) Financial management. Encyclopedia of Social Work, 18th edition, vol. 1. Silver Spring, Maryland: NASW. pp. 618-628.
Flynn, M.L. (1995). Budgeting in community organizations: principles for the ’90s. In Tropman, J., Erlich, J., & Rothman, J. (Eds.). Tactics and Techniques of Community Intervention. Itasca, Ill.: F.E. Peacock Publishers.
Gronbjerg, K.A. (1992) Nonprofit human service organizations: funding strategies and patterns of adaptation. In Hasenfeld, Y. (Ed.). Human Services as Complex Organizations. Newbury Park, California: Sage Publications.
Gross, M.J., Jr., & Warshauer, W., Jr. (1979) Financial and Accounting Guide for Nonprofit Organizations (3rd ed., pp. 3-15, 26-39). New York: John Wiley & Sons.
Gutiérrez, L.M. (1992). Empowering ethnic minorities in the twenty-first century: the role of human service organizations. In Hasenfeld, Y. (Ed.). Human Services as Complex Organizations. Newbury Park, California: Sage Publications.
Gutiérrez, L., GlenMaye, L., & DeLois, K. (1995). The organizational context of empowerment practice: implications for social work administration. Social Work, 40(2), pp. 249-258.
Herzberg, F. (2003). One more time: How do you motivate employees? Motivating People, 87-95.
Johnson, M. & Stone, G.L. (1987) Social workers and burnout: A psychological description. Journal of Social Science Research, 10(1), 67-80.
Kanter, R., Stein, B.A., and Jick, J.A., eds. (1992) The Challenge of Organizational Change. New York: The Free Press.
Klein, K. (1988) Fundraising for Social Change, 2nd ed. Inverness, California: Chardon Press.
Mor Barak, M.E. (2000). Beyond affirmative action: toward a model of diversity and organizational inclusion. Administration in Social Work, 23(3/4).
Osborn, D. and Gaebler, T. (1992) Reinventing Government. New York: Addison-Wesley Publishing Co.
Schorr, L.B. (1997). Common Purpose: Stenghtening Families and Neighborhoods to Rebuild America. New York: Anchor Books/Doubleday.
IV. Methods of Instruction
Methods of instruction will certainly include lecture, class discussion, small-group exercises, completion of assigned readings, and critique of all written submissions.
V. Textbook
Long, D., Tice, C., and Morrison, J. (2006). Macro Social Work Practice. Thompson-Brooks/Cole: Belmont, California.
VI. Methods of Evaluation
(Fully developed descriptions of assignments follow at the end of the syllabus.)
1) Reading for Central Ideas (RCIs). You will turn in over the course of the semester ten papers of  about a page in length that capture your thinking about the one or two or three most important ideas in the readings for that week. These ten RCIs together will account for 25% of your course grade.
2)  Community Assessment. This assignment, an 10-12 page paper, excluding appendices, will be a needs/strengths based assessment on a community of your choosing. It is due at the beginning of the seventh session and accounts for 25% of your course grade. Informal presentations of assessment to fellow students will be in the seventh and eighth class sessions.
3) Researching Possible Funders.  You will research prospective funders for the proposal you're writing, and for one of the three hypothetical projects we'll name for you later in this assignment. The result of your research is due at the beginning of the eleventh class session and accounts for 25% of your course grade.
4) Grant Proposal. This assignment will comprise an 8-10 page grant proposal to a prospective funder, based on a need or opportunity uncovered in your community assessment. It is due at the beginning of the fourteenth class session and accounts for 25% of your grade. Five-minute presentations of all proposals will be made to the class in the fourteenth class session.
Grading scale:
A=
92–100

B=
82–91

C=
72–81

F=
Below 72
Honor Code
All students in the School of Social Work are expected to adhere to the code of conduct set out in the UALR Student Handbook and to the NASW Code of Ethics. An essential feature of these codes is a commitment to maintaining intellectual integrity and academic honesty. This commitment insures that a student of the School of Social Work will neither knowingly give nor receive any inappropriate assistance in academic work, thereby affirming personal honor and integrity.
Students with Disabilities 
It is the policy of the University of Arkansas at Little Rock to create inclusive learning environments. If there are aspects of the instruction or design of this course that result in barriers to your inclusion or to accurate assessment of achievement–such as time-limited exams, inaccessible web content, or the use of non-captioned videos–please notify the instructor as soon as possible. Students are also welcome to contact the Disability Resource Center, telephone 501-569-3143 (v/tty). For more information, visit the DRC website at at http://ualr.edu/disability/.
Assignment 1: Reading for Central Ideas
Management and Community Practice Methods I, sowk 8305
Readings are assigned for eleven of the fifteen class sessions. For ten of those assignments, you are to submit for your professor’s perusal the one or two or three (no more) most important ideas, concepts, or questions you gleaned from the reading and a short discussion of how and why you judge them to be important. Each will be worth twenty-five points for a total of 250 points over the semester, accounting for twenty-five percent of your course grade.

“Most important” is a general label for these ideas. In any week’s reading, you might choose your central ideas for a variety of reasons: something strikes you as particularly useful, or resonates with your observations in your job or internship, or gives you a name for something you had noticed but not known what to do with, or connects up ideas you’ve explored in other courses, or raises new questions, or puzzles you, or ignites disagreement. Also implied in “central ideas” is the notion that what you choose to write about is indeed an idea central to what the authors are trying to communicate. Avoid fixing your entire attention merely on things that might more accurately be seen as passing references.

These explorations will of course be in writing, but they need not be always written in fully developed expository prose. The ideas (or concepts or questions) followed by a series of bulleted points about what matters to you about them—why and how you see them as important—will do fine. 

The purpose of the assignment is not for you to regurgitate what you've read. We've read it. We don't want a summary what the reading says; we want to know what you think about the parts of it that seem most important to you. We also don’t what a whole paper about what you’ve read; these should be quite brief—a page, two at most. The purpose is to get you past passive graduate-student reading and into making an active connection between the readings and you as a social worker (what you know and don’t know, what interests you, what you want to learn, what scares you or makes you uneasy).

The due dates and times will be set by your professor, and will likely be at least 24 hours ahead of your class so the professor can see what you’re thinking about as you read. 
Grading standard:
	23-25 points
	The student's work on the assignment is thoughtful and thorough, and demonstrates mastery of the concepts and excellent use of resources and methods appropriate to the assignment.

	20.5-23 points
	The student's work on the assignment is sufficient to demonstrate understanding of the concepts and good use of resources and methods appropriate to the assignment

	18-20.5 points
	The student's work on the assignment demonstrates only partial understanding of the concepts, or partial understanding of the assignment itself, and minimally acceptable use of resources and methods appropriate to the assignment.

	15.5-18 points
	Significantly incomplete response to the assignment, failing to demonstrate even that the student understood what was required.

	0 points
	Assignment not done, as evidenced by no response submitted to professor as required.
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Assignment: sowk 7331, Foundations of Practice III
Community Assessment
Choose a community (geographically bounded, in this instance, since you must do direct observation). It might be your own neighborhood or your own small town, an area with an established neighborhood association, an area surrounding a community service program that interests you, a neighborhood in which your clients live—it can be any community you want to learn more about. Let me know your choice of community in the second class session.
For the next six weeks or so, learn all you can about that neighborhood. In particular, look for the three levels of community assets, as explained in the McKnight and Kretzman reading. Use at least these three methods for gathering data:
• Observe. Drive around. Walk around. Find places where people gather or pass by, and sit a while. See what and who are in the community and what’s going on there. Chat with people. Record your observations in field notes. You should spend not less than six hours in direct observation, divided among at least three separate sessions.

Your field notes should include indication of the dates, times, and places of observation. They do not have to be typed, but they must be legible and organized enough for me to make sense of.
• Go to secondary sources. There are many possible secondary sources of information about your target community. You have to figure out what’s there and what will be useful to you in better understanding the community you’re assessing.

Following are some possibilities: Check census data for the tract or tracts that make up your target community. Check crime and law enforcement data. Go to the library, or locate and call the local historical society, and see what written history of the community exists. See what information municipal or county government might have to offer, such as a city or county planning department. Newspapers or community newsletters may be useful. Churches sometimes have written histories that disclose a lot about communities.
• Identify and interview key informants. Identify people who know your target community. Develop a set of questions to ask them to help you understand the community. Interview them, and write up the results.
You will notice that this paper is broken down into several pre-assignments. We are doing this in an effort to help you not procrastinate and to help me stay in touch with how you are doing. When you turn the pre-assignments in, I will gladly give you feedback, share other sources I may be aware of, or help you think through problems. Your final grade will reflect whether you turned these pre-assignments in on time or not. 
Second class session: Turn in the name of the community you will be assessing.
Fourth class session: Turn in a list of the secondary sources you’ve found and/or used up to this date.
Fifth class session: Turn in your notes on key-informant interviews you’ve conducted up to this date, including the list of questions you used as your guide during the interviews.
Seventh class session: This is your final report. Turn in your analysis of the community, drawn from all your data sources. The final report must, of course, be typed, double-spaced, with standard margins. The length is up to you, though if it’s shorter than ten pages or longer than twelve or so pages, excluding attachments, it had better be very good. Length alone doesn’t impress me, nor does brevity. Content, organization, and evidence of critical thinking are what count.

There’s no outline for this report. You must decide how to organize and present what you’ve learned about the community and what you think it means.

As appendices to the analysis, you must also submit these four things:
• A copy of your field notes.
• A list of secondary data sources you used, and, if it’s not already thoroughly covered in the full analysis, a summary of your secondary-data-source findings.
• A list of your key informants.
• The list of questions you used as your guide for the interviews of key informants.

Naturally, you will include a reference list, as you would in any scholarly paper, attributing ideas appropriately to their authors.
Again, the entire assignment, due at the beginning of the seventh class session, will count for thirty percent of your course grade.
Grading standards
To get an A (92 to 100 points), the community assessment shall meet the standards of B, below, and also demonstrate at the following… 
• Evidence of the development of a conscious strategy for the choices of where, how, and what to observe; which secondary data sources to examine; and whom to interview.
• Especially attentive observation, as evidenced by field notes.
• Use of at least five secondary sources, including three scholarly works.
· Evidence of good understanding of secondary data sources, such as by being clear about the limitations of existing sources as they apply to the target community, or by making reasonable extrapolations.
• Evidence of well-planned interview agendas.
· Evidence of understanding of needs, opportunities for the community and the assets to meet either, using the levels of community strengths as found in the literature.
• In the final report, evidence of critical thinking about the target community shown by thorough linking of observations, learnings, and remaining questions to theories explored in class and in readings and shown by the cogency of the analysis.
To get a B (82 to 91 points), the community assessment shall demonstrate…
• Use of at least three observation sessions.
· Use of at least three secondary data sources, including two scholarly works.
· Use of at least three key informant interviews.
· Use of clearly identified levels of community strengths as found in the literature.
• A final report that’s well organized, with content presented clearly. Contains both learnings supported by your data gathering and the questions that remain following this simple assessment of community
• Plain English, clearly written, without excessive errors in grammar or style
Work that fails to meet the standards of B, above, will earn a C (72 to 81 points). Problems which may result in a C include these:
• Incomplete or unconvincing field notes, secondary data source findings, or interview notes.
• A poorly organized final report, in which I am unable to follow the development of your ideas about the target community, and that shows little evidence of critical thinking or analysis.
• Excessive errors in grammar or style, such that the report cannot be adjudged “standard English, plainly written.”
[The grade of F is reserved for work that is simply unacceptable, but we’re not going to worry about that, are we?]
Second Assignment: sowk 7331, Foundations of Practice III 
Researching Possible Funders
This assignment is about learning to research prospective funding sources for human and community service programs and projects. Note that this assignment is not a paper, but an appropriately written listing of the requirements followed by a narrative of your reflections on the process. 
The Assignment
You are to research prospective funders for the proposal you're writing, and you're to research prospective funders for one of the three hypothetical projects we'll name for you later in this assignment.

In the document you hand in for this assignment, you will:
• List three prospective funders for the proposal you're writing, giving us…
…the full name of the prospective funder,
…a URL if one is available and an address and phone number if one isn't,
…a notation of where you found the prospective funder (such as "in the Foundation Center database" or "in the Catalog of Federal Domestic Assistance Programs"), and
…a brief statement (a couple or three sentences should do it) about what leads you to think the funder is a decent prospect for your project.
• List five prospective funders for one of the three hypothetical projects listed below. As before, you must give us…
…the full name of the prospective funder,
…a URL if one is available and an address and phone number if one isn't,
…a notation of where you found the prospective funder (such as "in the Foundation Center database" or "in the Catalog of Federal Domestic Assistance Programs"), and
…a brief statement (a couple or three sentences should do it) about what leads you to think the funder is a decent prospect for your project.
• And, finally, you are to write us a short reflection (no more than 350 words or so) on what you learned from this exercise, which for most of you will be the first time you've ever set out to find possible funders for a project. Your reflection should include thoughts and feelings about what the experience was like for you, what you got out of it, and what you think the implications might be for your future as a social worker.
The hypothetical projects
You are to research possible funders for only one of the following:
• A transitional housing program for women coming out of prison and their children. You work for a nonprofit whose mission is to support children and their families affected by the incarceration of women. You see the purposes of the program as helping women to get their economic bearings and assume financial responsibility for their families, helping them establish new patterns of parenting that are satisfying and successful, and helping them deal with whatever other issues might disrupt their efforts to build a stable life for themselves and their children. Range of grant(s) being sought: $200K to $250K per year for three years. Where: Northwest Arkansas, Washington or Benton Counties.
• A communitywide visioning and planning process for a neighborhood in transition—one that was once prosperous, then became the home of low- and moderate-income people, and now is beginning to be "regentrified" as property values begin to go up in part of the neighborhood. You're working for a nonprofit that does advocacy and organizing. The purpose of the project includes mobilizing and empowering neighborhood residents to take a more active role in the future of the area. Range of grant(s) being sought: $8K to $12K. Where: Little Rock.
• A center for elders who need supervision, activity, and nutrition during the day while their relative caregivers are at work. You belong to a church that will sponsor the program if funders can be found and a workable plan made. The congregation has recognized the need. Range of grant(s) being sought: $90K-$140K. Where: Dumas.
How to do the research
You are to go visit the Central Arkansas Library System main branch, at 100 Rock Street in Little Rock, or the Boreham Library on the University of Arkansas at Fort Smith campus. Only these two libraries in Arkansas are cooperating collections of The Foundation Center, Inc. (There are cooperating collections at the Memphis and Shelby County Public Library and at the Tulsa City-County Library, if either of these are more convenient. Pine Bluff-Jefferson Regional Library used to have a collection, but has not maintained it, which was a sad thing to discover.)

CALS is open from 9:00 a.m. to 8:00 p.m. Monday through Thursday, 9:00 a.m. to 6:00 p.m. Friday and Saturday, and 1:00 p.m. to 5:00 p.m. Sunday. You should count on spending a total of between one and three hours in the library, depending on how efficiently you work. By the end of that time, you should be within an hour or two of a finished document to hand in for this assignment. These are our best guesses.

When you get there, go to the reference desk (second floor at CALS), and tell a reference librarian that you want to research possible funding sources. He or she will show you the six short shelves with printed material about grants and funders in both public and private sectors, and he or she will log you onto the password-protected Foundation Center web site, where you can research private and corporate foundations. The Catalog of Federal Domestic Assistance Programs, which is the guide to, umm, the U.S. government's domestic assistance programs, is available on-line at http://www.cfda.gov/. You should peruse all these materials so you'll know what's there.

In general, searching for prospective funders and cultivating them is not unlike courtship: you look around for people who are interested in what you're interested in, you learn about them, you listen carefully, and you go along step by step to see what the possibilities are in this relationship. You can find information in the Foundation Center database about the grants actually awarded by a prospective funder (to whom they were made, for what, how much). You can search by a number of criteria: name, location, subject area, types of support, and more.
Grading criteria
The following criteria are intended to cover not only how you go about the task of the research, but also the extent to which you think critically about the information you find and choose to pursue.  Good social workers know how to find ways to enhance their interventions, projects, and programs. The choice of prospective funders is critical for several reasons, not the least of which is that you do not have time to waste on writing proposals to inappropriate funders. This assignment is about more than discovering and listing sources. It requires you to think critically about your choices. 

E – Excellent, G – Good, M — Minimally acceptable, I – Insufficient, P – Poor
	
	E
	G
	M
	I
	P

	1) Did the student follow the assignment guidelines? (20 points)
	20
	18.4
	16.4
	14.4
	<12.4


	2) Did the student show evidence of thinking critically about the type of funder chosen? (35 points)
	35
	32.2
	28.7
	25.2
	<21.7

	3) Did the statement provide evidence for the appropriateness of funder to project? (20 points)
	20
	18.4
	16.4
	14.4
	<14.4

	4) Did the final narrative include thoughts and feelings about what the experience was like? (15 points)
	15
	13.8
	12.3
	10.8
	<9.3

	5) Did the final narrative include thoughtful reflection on what the student got out of the experience? (10 points)
	10
	9.2
	8.2
	7.2
	<6.2

	6) Did the final narrative include what the student might be the implications of this experience for his/her future practice? (10 points)
	10
	9.2
	8.2
	7.2
	<6.2


Third Assignment (A paper): sowk 7331, Foundations of Practice III 
Grant Proposal
Social workers should develop a thorough plan before intervening in a community. They can develop a plan by using problem-solving skills with a community social problem. The social problem-solving model includes steps presented in the class and course materials. These include: identifying and defining the problem, establishing objectives, creating an action plan, preparing to implement the plan, and evaluating the results of the intervention. Such planning guides intervention. The paper is due at the beginning of the fourteenth session and accounts for thirty percent of your final grade.
For this assignment, students are expected to:
1. Identify a social problem or opportunity affecting the geographic community described in the previous paper. Choose one with which you are somewhat familiar.
2. Develop a hypothetical proposal that explains why the issue is a problem or opportunity for the community and describes a program or plan to resolve it. The proposal should be succinct. Following the model provided by Lauffer, A., Grants, Etc. (pp. 3-17, 258-93), the proposal must include a needs/problem/opportunity statement and project description (the project description must include goals and objectives, project activities, and an evaluation plan.) Include a project budget to support your intervention plan. 
3. For developing the needs/problem statement, many of the information sources for this paper will be the same as those used for the previous paper. For developing an intervention plan, you may need to gather additional information about particular interventions. You may rely on professional books or articles that describe particular interventions. 
Grading standards
Papers must be typed, double-spaced, Times New Roman font, about 8-10 pages in length. Grant proposals will be evaluated according to the following criteria:
1. Evidence that all content requirements of the proposal are included
2. Integration and use of community and organization concepts in presenting the proposal
3. Use of the social problem-solving model to define a community problem and develop an intervention (e.g. problem statement, identification of needs and strengths, goals/objectives, intervention/project activities, evaluation plan), and fit between the identified problem and the proposed intervention.
4. Thorough (e.g. concrete, specific) and coherent description of the intervention
5. Use of at least five scholarly sources.
6. Student’s ability to write succinctly, comprehensively, and professionally (including use of appropriate grammar and punctuation). See the American Psychological Association Publication Manual [5th edition] for writing tips and the required reference style.
