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Respond to all six parts following the “Core Course Assessment Progress Report Instructions.”  (NOTE:  Parts 1 through 4 can be copied from the relevant sections of your assessment plan.)  Attach additional pages as needed.

(1)
Student learning goal(s) addressed this year: 

The U.S. History core courses are designed to provide students with an introduction to the major themes in U.S. history from colonial times to post-World War II. In approach, content, and methodology the U.S. History courses meet the Goals of the History Program and Student Learning Objectives, both of which link directly to the University’s Core Curriculum Competencies. Specifically, the U.S. History courses convey knowledge of key historical people and events, explore patterns of change and transition over time, make connections between the past and present, and facilitate critical and analytical thinking and writing. 

A. Students will demonstrate a knowledge of historical information such as names, dates and chronologies, events, terms, and concepts. (Information)

B. Students will demonstrate an understanding of the diversity and complexity of the historical context that shapes human experience. (Context)

C. Students will demonstrate an understanding of the inter-relatedness of historical events as expressed in such concepts as continuity and change, causation, interdependence of cultures, and the interaction between differing groups and societies. (Inter-relatedness)

D. Students will support their ideas with historical evidence and will reach conclusions based on that evidence. (Argument)

E. Students will organize and articulate their ideas through an essay that presents a thesis relevant to the question. (Thesis)

(2)
Learning outcomes/objectives for those goals addressed this year:   

The Goals of the History Program and Student Learning Objectives meet six of the ten Core Curriculum Competencies:

1. Critical Thinking  

2. Ethical and Moral Consciousness 

3. Historical Consciousness 

4. International Awareness 

5. Social and Cultural Awareness 

6. Verbal Literacy 

Relationship between Student Learning Objectives and Student Learning Goals:

Objective 1 fulfills Goals B-D


Objective 2 fulfills Goal C


Objective 3 fulfills Goals A-C




Objective 4 fulfills Goals B-C


Objective 5 fulfills Goals B-C


Objective 6 fulfills Goals D-E

 (3)
Activities where assessed:

Students were assessed, through essay-based pre- and post-tests, in selected sections of HIST 2311 in the Spring ‘06. 

(4)  
Methods used:

In order to assess the success of the core US History to 1877 course in meeting the Student Learning Goals and Objectives outlined above, pre- and post-tests were administered in randomly selected sections during the Spring ‘06 semester. The pre-test, given during the first or second week of the semester, comprised three questions from which students chose one and wrote a comprehensive essay. We realize that each faculty member teaches the US History to 1877 course in a different way and probably covers different material over the course of the semester. We believe, however, that the questions are broad and diverse enough that all students should be able to answer at least one of them on the post-test. The same questions were asked on the post-test, which was given during the second to last week of the semester. Although the questions were the same, students were not required to answer the same question on the pre-and post-test. However each individual student’s pre- and post-tests were matched up, so only students who completed both a pre- and post-test were included in the final results. 

Early in the Fall ’06 semester all of the pre- and post-tests were scored by two evaluators, both of whom are full-time faculty members of the History Department who teach the US History to 1877 course. The essays were evaluated on five separate criteria that link to the Student Learning Goals and Objectives outlined above. These criteria are: 

1.
Essay includes accurate and relevant information


2.
Essay shows an awareness of historical context.


3.
Essay shows an awareness of the interrelatedness of events.


4.
Essay organizes ideas in an argument and articulates it effectively.

5.
Essay presents an appropriate thesis.

Each criteria was scored on a range from zero to three. Zero implies that the student did not meet any of the objectives measured; one suggests a limited achievement of objectives; two implies a fair to good achievement of the objectives; and three suggests that the essay fully met the criteria outlined above. After all of the pre- and post-tests were evaluated the scores were entered into a spreadsheet and a mean derived for each category in each section of the course. This allowed us to both identify discrepancies in scoring between the two evaluators, and to hone in on specific objectives in total and by section/instructor. 

(5)
What are the assessment findings? How did you analyze them?

There was a significant problem with our assessment of the core US History to 1877 course this past year in that two sections were evaluated (the reason for this was that only a few sections of US History to 1877 were offered during the Spring ’06 semester) but only one faculty member submitted both pre- and post-tests. As a result, we have only one set of data and nothing to compare it with.

The scores in the following table are based on the evaluations described above. An average score for each category was calculated, and the overall average on the pre-test was subtracted from the overall average on the post-test. The difference represents the degree of change presumably resulting from the course.  One might think of it as the “value added” to each student’s Core Curriculum Competencies by the course.  

	Section
	Average Change (Evaluator A)
	Average Change (Evaluator B)

	A
	1.32
	.30


Had we had more data sets to compare, the overall average could have provided a general snapshot of student improvement over the course of a semester. However, given the wide discrepancy between the two evaluators, and the fact that only one set of data was received, this data is not all that useful. The discrepancy between the two evaluators likely is due to the fact that evaluator B is a new faculty member who has no experience of our assessment program, and who is teaching the US History to 1877 course for the first time this semester

These scores are not an accurate assessment of how well the core US History to 1877 course met the objectives outlined above (and, indeed, we would suggest that no assessment tool will provide complete accuracy in that regard). The success of the program depends on students doing as well as possible on each of the essays.  It is likely that students do not put as much effort as they might into their answers, particularly at the end of the semester when they are more concerned with final exams, essays, papers, etc. 

Anecdotal evidence also indicates that some instructors do not stress, indeed may discount, the importance of the assessment program, and that some of the post-tests were given on the day of the final exam, after students had taken the final exam and when they were disinclined to take the post-test seriously. Indeed a major weakness in the program is that its effectiveness depends on the level of effort and seriousness with which instructors and students approach the task. The fact that only one faculty member submitted both pre- and post-tests reinforces how important it is for faculty members to feel that they have a stake in the process. These are issues that we have attempted to address in the History Department, and we intend to continue to stress the importance of assessment at faculty meetings and at workshops for adjunct faculty. 

(6)
What conclusions were drawn and what decisions were made as a result? How were stakeholder groups involved?

Overall these results provide ample fuel for discussions within the department about how we assess our core courses and, more importantly, how we design our core courses to meet the Goals of the History Program, Student Learning Goals and Objectives, and Core Curriculum Competencies. There have been discussions within the History Department over the past year about whether the current method of assessment should be maintained. The pre-test/post-test system can be a useful assessment tool in that it is based on criteria that are closely related to the history department’s Student Learning Goals and Objectives and to the Core Curriculum Competencies.  It can also provide a significant degree of reliability so long as the evaluators are consistent in the way they score the essays and so long as those faculty members asked to administer the exams take their task seriously. 

On the other hand, the pre-test/post-test model has met with resistance from some faculty members, there is the problem that there is no common syllabus from which the US History to 1877 course is taught and, therefore, no guarantee that all students evaluated will have been exposed to one or more of the questions asked on the exam, and it is extremely labor-intensive to administer this program. There is a growing consensus that a common, essay-type assignment administered in all US History to 1877 courses, where students are evaluated according to a common rubric, might be a more effective assessment tool.  The History Department will discuss the results of our Core Assessment at a department meeting in the spring of 2007 with a view to refining and updating our Assessment Plan.

Last year the committee who evaluated the History Department Core Assessment report commented on stakeholder involvement, and specifically the seeming lack of involvement of members of the History Department in the assessment process. In an effort to meet that (warranted) criticism, we no longer use adjunct faculty to evaluate the pre- and post-tests and instead have assigned full-time faculty to undertake the task. Four faculty members are involved in the evaluation process during each assessment season: two faculty members evaluate the History of Civilization I and II exams, and two faculty members evaluate the US History to 1877 and US History Since 1877 exams. This responsibility will rotate amongst different department members during each assessment period so that eventually everyone will take part. We believe that involving faculty members in this way increases their understanding of the assessment process, instills an appreciation for the need to take assessment seriously, and increases their stake in the process. 

(5/10/06:LM)
- 1 -

