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Survey of Economics is one of the ten courses that students have to select from while completing their general education courses in the undergraduate degree at UALR.  Economics 1301, Survey of Economics, can satisfy one of the requirements for social sciences in the general education requirements at UALR, The primary core competencies for other social sciences requirements as established by UALR is: 

Social and Cultural Awareness: Social and cultural awareness requires viewing human beings as organisms functioning within a set of global, interconnected systems, including nationality, ethnicity, race, gender, class, law, religion and communication-that influence and are influenced by changing individuals. This competency includes knowledge about how persons develop and grow; awareness of how social and cultural systems influence values, thought, and behavior, and appreciation for the interactions, conflicts and communications among systems.
The secondary competency for other social sciences requirements as established by UALR is:
Critical Thinking

In addition to the primary and secondary core competencies for the other social requirements as established by UALR, it is important to consider those special considerations of teaching a survey of economics course.
Few if any students have formally studied economics in their high school experience not and is therefore a new subject to a majority of the students enrolled in the course.  In addition, many survey of economics students consider the topic to be both “abstract” and “non-applicable” to their chosen field of study. Hence special efforts are advisable whenever possible to insure relevance and applicability.

 A intense reading of the competences for this course will lead a rational observer to conclude that a well round introductory course in economics would more then satisfy all of these competencies and more.  Hence the objective is reduced to satisfying the task of delivering a well prepared introductory course in economics for UALR students at the appropriate academic level of rigger.
Since teaching economics to college students is the objective, the question is how well is this being done.   The method for testing this question is by use of a before and after test to measure the difference that the students display in their knowledge of economics. Toward this end a test consisting of ten true / false questions was devised based on the textbook author’s list of ten important principles of economics. (It should be noted that although these are not generally repeated in other text books as THE ten principles of economics, most economists would probably not necessarily disagree with this list, they have simply not necessarily agreed with the list.  Furthermore since this is the textbook author’s list and the students will be using this as their introductory guide of economics, it was deemed reasonable to use it as the basis for assessing the task of teaching economics to the students.)

From the author’s list of ten principles (see Exhibit 1), a test consisting of ten true or false questions was developed (see Exhibit 2) and was administered to the students at the beginning and at the end of the semester.  Records were kept as how many of each question was answered correctly during each of these testing periods. This data was used to analyze the student’s grasp of economics so that the course could be assessed.  Tables 1 though 6 give the results of this procedure.

Results:  Few new insights were gained from this assessment procedure.   It did provide data to analyze, but only confirmed that students generally do better answering questions about the subject after taking the course then before taking the course.   However, all was not lost in the process, since the assessment process does seem to favor “feed back loops and change.” The classroom instructor therefore resulted to experience; observation and rationality to assess those two improvements that could be added to the course since the students seemed to take great interest in these areas. These new topics include more explanation of how the interest rates work an how compound interest effects the living standards of citizens, particularly as that applies o them as consumers.  The other topic that seemed to “grab” the interest of students is social security.  Again, students seemed to be interested in not only how social security affects macroeconomic topics, but also how this will impact them through out their livers.  It became very apparent that both of these topics were not only of great interest to the students, but also ones that they had either no knowledge about or in many cases incorrect impressions of the subjects.  Hence, this academic year these two topics will receive more classroom time.
Plans for the Future: Next this year it is hoped to repeat this process and see if historical perspective will add to the analysis and possible insights that might be gleaned from this kind of data.  Major changes do not seem to be in order for this course since the overall objective of teaching economics is being met.
